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Why Is Chinese Vocabulary Learning Important’P
« Cognitive process

Radicals

The cognitive process
for Chinese vocabulary learning

The cognitive process
for English vocabulary learning

Bear, R.D & Invernizzi, M. (2004) Words Their Way



What Should We Do Differently?

Word Input

Perception

Association

) I
Comprehension

: . 2 |
iInternalization

: : |
' "Generalization

Cognitive model of five-stage word acquisition

Emphasizing attractive and well spaced word presentation |

Establishing sound-shape-meaning connections within the
word; relating the target word with other familiar words

Understanding one or more meanings of the target words
and their relation with other words by focusing on why
and how through comparisons and classifications

Providing various meaningful and contextual-based
activities for practicing

.,

Provide stimulated or real-life tasks for word using in
different linguistic environment
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Why Is Chinese Vocabulary Learning Import@nt’?
 Linguistic Feature

1. No Sound to spelling corresponding

Meaning - shape connection No

Distinguished four tones + No
natural non-tone

Characters are free Bound morpheme
morphemes

No Clear word boundary

Logographic writing Alphabetic writing
(multiple strokes and (simple strokes and no configuration)
configuration)
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‘What Should We Do Differently? -

Cog
- 4

Pedagogical Representational meaning Referential meaning

implication Referential meaning Associative meaning
Teachers should show Teachers should help
students both words with students activate prior
their corresponding knowledge.

pictures.




‘What Should We Do Differently? N

«Cognitive theories
»Dual Coding Theory (A. Paivio)
oPedagogical implication |

Activities & Picture Teller (BEIf#=) Words in the character(Z24=)

Examples Memory Matching (iCIZE& Vocabulary tree (58 %%)
) Seeing Relations (&5 £K)

Find the Difference (3k&
251A))
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‘What Should We Do Differently? 'Y

«Cognitive theories
= evel-of-processing theory(Craik & Lockhart)
oPedagogical implication |

Pedagogical Provide etymological Increase elaboration and
implication and orthographic effort level of encoding.
information for new

characters.



‘What Should We Do Differently? N

«Cognitive theories

= evel-of-processing theory(Craik & Lockhart)
oPedagogical implication |

'/ Activity & Example Connections (KBXx Sense the difference (3

| ) Z<5FIN)
Find a Partner (3%£k  Illustration of Differing
%) Meanings (EIEFRENX)
Sentence Pyramid Palingram ( &la/[E]3Z )
( E=FIEIET ) Task based vocabulary

instruction ((EiE&EH)




What Should We Do Differently?

Cognitive theories




What Should We Do Differently?

«Cognitive theories
*Multisystem account (Engelkamp)
oExample




What Should We Do Differently? Y
*Cognitive theories |

*Multisystem account (Engelkamp)

R VTN

Pedagogical implication  Songs, rhymes, chants, and musical
activities
Games-a natural way




What Should We Do Differently? A

«Cognitive theories
*Multisystem account (Engelkamp)
oPedagogical implication |

... - s

Activity & Example Musical vocabulary chair ( &5EF)
Charades ( WIEI==iX )
Fly paper airplanes ( KHB#xR)
Magic Box (BEEARFE)
Rainbow character (GZ4HI=F )
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‘What Should We Do Differently?

Cognitive theories
»Competition theory(MacWhinney)
oPedagogical implication |

Pedagogical Utilize multiple codes Pay attention to
implication for encoding comparison and
contrast
Schedule systematic
review




What Should We Do Differently? v

Cognitive theories
»Competition theory(MacWhinney)
oPedagogical implication b

... - s

Activity & Find the right one (f2 Correct the errors (ks
Example HEHT) =)
Compare the Completing the
vocabulary (QJELIAE)  character (Bi/B5—3%)




What Should We Do Differently?

\.Cog .

Information Processing Model







What Should We Do Differently?
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«Cognitive theories
=Cognitive load theory (Sweller)
oExample b




What Should We Do Differently?

«Cognitive theories
=Cognitive load theory (Sweller)
oExample b
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‘What Should We Do Differently? A

Cognitive theories
=Cognitive load theory (Sweller)
oPedagogical implication

\’ Pedagogical Sensory register
implication Short-term memory

*Long-term memory
Give appropriate learning
material to students
(intrinsic cognitive load).
Control the appropriate
extraneous load.
Comprehensible input.

Sensory register
Short-term memory
Long-term memory

Identify big idea, enduring
understanding, and
essential questions.

Plan lessons and use well-
designed instructional
procedures and

meaningful activties.




‘What Should We Do Differently? I

Cognitive theories
=Cognitive load theory (Sweller)

./ Activities & TPR Graphic Organizer (ElZ)
Examples TPRS (fGBNERE#EEE)




A F,r\amework for Chinese Vocabulary Learning
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